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Abstract 
The role of Islamic education among Muslims as the religion of the 
majority of Indonesia's population is a manifestation of the ideals of 
Islamic life to preserve, transfer, instill and transform Islamic values to 
future generations. The madrasa grows and develops based on the 
responsibility to convey Islamic teachings to the next generation. 
Integrative curriculum development requires strategic and 
comprehensive planning, referring to laws and government regulations 
that regulate the implementation of higher education. Curriculum 
preparation needs to pay attention to national insight, international 
quality, local potential, and collective intelligence among teachers. 
Developing an integrative curriculum is both a challenge and an 
opportunity for schools to be able to provide educational services that 
are in line with current developments. Thus, Madrasah Tsanawiyah must 
have sufficient competence in developing a curriculum at the Islamic 
education level. This development can take the form of material content 
that is enriched by scientific treasures or learning methods that are 
relevant to the course material being taught, so that the quality of 
education in Indonesia becomes high quality. 
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INTRODUCTION 

Madrasas, as schools with Islamic characteristics in Indonesia, have 

become part of the entire national education system. The scientific view 

confirms the fact that madrasas are part of the living educational tradition in 

Indonesia (Syarif, F, 2020). 
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From a scientific perspective, the only sciences taught in madrasas are 

religious sciences, such as fiqh, tafsir, hadith and monotheism (Sitopu et al., 

2024). Meanwhile, exact sciences as the basis for the development of science 

and technology do not have a place, because the position of madrasahs is far 

from modern science. That is why madrasas are often referred to as traditional 

educational institutions (Husen, A. R, 2021). 

This concern was even more frightening when Presidential Decree No. 

34 of 1972 concerning Functional Responsibilities for Education and Training. 

Two years later, the Presidential Decree was confirmed by Presidential 

Instruction no. 15 of 1974 which regulates its realization. With the existence of 

the Presidential Decree and Presidential Instruction, Muslims reacted, 

especially managers of Islamic educational institutions. As a result, a 3 

Ministerial Decree was issued in 1975 concerning Improving the Quality of 

Madrasas, which nationally can be said to be an important milestone in the 

integration of national education (Syar'i, A., et al, 2020). 

Islamic educational institutions have existed since the Islamic religion 

developed in Indonesia (Guna et al., 2024; Tubagus et al., 2023; Aslan & 

Shiong, 2023). The role of Islamic education among Muslims as the religion of 

the majority of Indonesia's population is a manifestation of the ideals of 

Islamic life to preserve, transfer, instill and transform Islamic values to future 

generations. The madrasah grows and develops based on the responsibility to 

convey Islamic teachings to the next generation (Syarif, F, 2020). Therefore, at 

that time, madrasas emphasized more on deepening Islamic sciences, which 

was the hallmark of madrasas (Muharrom et al., 2023; Nurhayati et al., 2023; 

Nurdiana et al., 2023). 

The word 'madrasah' comes from the Arabic word 'madrasah' which 

means 'place of learning'. As a place of learning, the word 'madrasah' can be 

equated with the word 'school' (Moosa, E, 2015). However, within the 

framework of the national education system the two are different (Erwan et 

al., 2023; Sarmila et al., 2023; Sulastri et al., 2023). Schools are known as 

primary and secondary level educational institutions whose curriculum 

focuses on general subjects, and whose management is under the auspices of 

the Ministry of National Education. Along with changes in government policy 

in the world of education, the meaning of madrasas (especially non-diniyah 

madrasas) has changed. Initially, madrasas were seen as religious educational 

institutions (Qasmi, M. K, 2002). 

Curriculum development according to Auedray and Howard, in Oemar 

Hamalik, namely "Curriculum development" is defined as "the preparation of 
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learning opportunities aimed at achieving certain goals in students, as well as 

the assessment of the extent to which these goals have been achieved" 

(Posillico , J. J., et al, 2022). The definition expressed by these two experts 

emphasizes that the curriculum does not only talk about the quality and 

relevance of the material presented, let alone the quantity of students, but 

the curriculum must emphasize more on the idea of connected educational 

components that have a relevant unity (Haddar et al., 2023; Tuhuteru et al., 

2023; Astuti et al., 2023). and can be contextualized with the progress and 

changes in direction that students need after they have completed their 

education. Clearly, curriculum development functions to measure, understand 

and assess the extent of progress made by students. This is what is meant by 

Learning opportunity (learning experience) in this definition that forming a 

learning experience in curriculum development means forming a relationship 

between educational components that are implemented in a learning activity 

which is expected to be able to bring students to the expected goals (Lau, C. 

L., & Al-Hawamdeh, S, 2002). 

Learning experiences are the core of the curriculum. And it turns out 

that learning experiences have a significant influence in maturing students, 

not only in mastery in the realm of students' intelligence but more in how 

students build social relationships with school internals, work in groups, and 

establish interactions with the physical world and so on. 

 
RESEARCH METHOD 

The study in this research is qualitative with literature. The literature 

study research method is a research approach that involves the analysis and 

synthesis of information from various literature sources that are relevant to a 

particular research topic. Documents taken from literature research are 

journals, books and references related to the discussion you want to research 

(Earley, M.A. 2014; Caruth, G.D. 2013). 

 
RESULT AND DISCUSSION 

A. Integrative Curriculum Concept 

1. Understanding Curriculum 

The curriculum concept develops in line with the development of 

educational theory and practice, and also varies according to the school 

or educational theory and practice adopted. According to the old view, 

the curriculum is a collection of subjects or teaching materials that 

teachers must convey or students learn (Webster, S., & Ryan, A, 2014). A 
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similar thing was expressed by Uhbiyati (Hussain, A., et al, 2011) who 

stated that the curriculum is all learning materials delivered to students 

in an educational institution or materials that have previously been 

prepared systematically to achieve predetermined goals. 

The definition of curriculum contained in the National Education 

System Law Number 20/2003 still contains the old meaning. The 

curriculum is developed towards a set of plans and arrangements 

regarding objectives, content and learning materials as well as methods 

used as guidelines for implementing learning activities to achieve certain 

educational goals (Posillico, J. J., et al, 2022). 

The definition put forward by Doll is quoted by Muslih, M, (2018). 

states that the curriculum places more emphasis on all the experiences 

offered to students under the assistance or guidance of a school or 

college. This experience can take place at the school or college itself, at 

home or in the community. Likewise, Olivia defines curriculum as a plan 

or program that concerns all the experiences that students experience 

under the direction of a school or college. 

The definition of curriculum put forward by experts seems to be 

very different vary, but from several definitions a common thread can be 

drawn, that on the one hand there are those that emphasize the content 

of lessons or courses, and on the other hand they emphasize more on 

the learning process or experience. 

2. Integrative Curriculum 

The characteristics of an integrative curriculum are a form of 

curriculum that is interconnected and coordinated between its parts and 

subject matter. All subject matter and knowledge that will be given to 

students must be related to a certain axis (Beane, J. A, 2020). 

Hamalik further stated that in the core program there are several 

things that need to be considered, namely as follows: 

a. The Core includes experiences that are important for the growth and 

development of all students; 

b. Core is concerned with general education to obtain various results 

(educational objectives); 

c. Core activities and experiences are arranged and taught in each 

subject; 

d. Core programs are held over a longer period of time. (Drake, S. M., & 

Reid, J. L, 2018) 
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In this study, the core used as a reference in the integrative 

curriculum is Islamic values. It is around this axis (core) that all teaching 

material is related to Islamic values. Learning to read, write, language, 

natural sciences and social sciences is carried out solely in order to 

prepare children to obey God. In Nahlawi's view, this can be achieved by 

incorporating His words and the words of the Prophet Muhammad. 

which was revealed for us to practice and obey. If culturei and scieincei 

arei born baseid on this greiat goal, thein all Islamic socieitieis will bei uniteid 

in onei socieity. Beisideis that, thei soul of eiveiry Muslim child will bei 

straight, and his various impulseis, neieids and conceipts will bei unifieid, 

beicausei eiveirything comeis from onei origin and is subjeict to onei goal. 

 

 

B. The Role of Tsanawiyah Madrasas in Islamic Education 

Theirei arei thosei who arguei that in thei curreint eira of teichnological 

progreiss, madrasas do not havei a bright futurei. Theireiforei, pareints preife ir 

to seind theiir childrein to public schools ratheir than madrasas, beicausei 

public schools providei a beitteir futurei (Ningsih, T, 2019). 

Thei abovei pheinomeinon can bei found in socieity, with deicreiasing 

public inteireist in madrasas. As a reisult, many madrasas eixpeirieincei a 

shortagei of studeints, theiy arei reiluctant to livei, theiy don't want to diei. 

Meianwhilei, theirei arei also thosei who arguei that thei lack of public inteireist 

in madrasas is only a local casei. Nationally, thei eixisteincei of madrasas still 

has good futurei prospeicts. By not turning a blind eiyei to thei symptoms 

stateid by thei first party, whein compareid with tein or tweinty yeiars ago, thei 

condition of madrasas is now much morei advanceid and deiveilopeid. Thei 

graph shows an increiasei, eispeicially in thei numbeir of institutions 

(Damayanti, I, 2022). 

Thei probleim curreintly faceid is that it turns out that madrasas are i 

veiry unadaptivei and unreisponsivei to markeit opportunitieis. In this reigard, 

Zamakhsyari Dhofieir said that Islamic eiducation in Indoneisia only occupieis 

a "seicond class" position in thei nation's preidominantly Muslim socieity 

(Yusuf, M., eit al, 2021). 

Thei Deipartmeint of Reiligion, in accordancei with its dutieis and 

functions, is obligeid to guidei, deiveilop and assist thei deiveilopmeint of 

madrasas, so that thei eiducation systeim and direiction arei in linei and in 

harmony with thei national eiducation systeim. Islamic boarding schools and 

madrasas as Islamic eiducational institutions havei beiein reicognizeid by all 



 

880 
 

partieis as part of thei nation's culturei (Wijaya, M. M, 2021). This is beicausei 

this institution has beiein instrumeintal in eiducating thei Indoneisian peioplei 

and nation and has succeieideid in producing freieidom fighteirs and national 

leiadeirs. 

In addition, thei rolei of madrasas is eixpeicteid to bei ablei to producei 

human reisourceis who arei reiliablei, eixpeirt and skilleid in thei fieild of Islamic 

reiligion, so that theiy arei ablei to deiveilop thei mandatei of thei GBHN 

(Outlineis of Statei Policy). What this meians is that in eisseincei national 

deiveilopmeint is thei deiveilopmeint of Indoneisian peioplei as a wholei. 

Eixpeirt and skilleid peirsonneil who will carry out reiligious functions in 

socieity arei a neieid for today's peioplei. What is meiant in this casei arei ulama 

down to a loweir leiveil, such as Koran teiacheirs, reiligious instructors, leiadeirs 

of reiligious ceireimonieis, modin, and corpsei carei. All of this can only bei born 

from madrasas, Islamic boarding schools, or Islamic reiligious colleigeis 

(Kulsum, U., & Muslimah, M, 2024). 

Seieiing thei neieid and deimand for skilleid peirsonneil in thei fieild of 

reiligion, as meintioneid abovei, thei eixisteincei of madrasas, Islamic boarding 

schools and otheir Islamic reiligious colleigeis is still neieideid by thei Indoneisian 

peioplei. 

 

C. Challenges in Integrative Curriculum Development 

Changing timeis, which continuei to changei to thei curreint eira of 

globalization, providei challeingeis for eiducation in geineiral and Islamic 

eiducation in particular. Thei world of eiducation is reiceiiving deimands that 

eiducation must bei ablei to adapt and reispond to thei neieids and deimands of 

thei timeis, eispeicially in thei curreint eira of socieity 5.0 which deimands 

teichnology-baseid jobs. Eiducation is reiquireid to producei graduateis who are i 

ablei to compeitei in thei world of work and contributei to building civil 

socieity. deiveilopmeints that occur in theisei two dimeinsions (world of work 

and socieity) must bei consideireid as a first steip in preiparing for the i 

eixisteincei and significant rolei of eiducation in theisei two areias (Muslih, M, 

2018). 

Thei challeingeis that Islamic eiducation will facei in thei futurei will bei 

eivein greiateir and morei compleix as a conseiqueincei of deiveilopmeints oveir 

timei (Suarni, S, 2019). Reivieiwing thei curreint condition of Islamic eiducation, 

thei challeingeis it faceis comei from inteirnal and eixteirnal areias of eiducation. 

Inteirnal challeingeis arei challeingeis that arei in thei componeint areias and thei 
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Islamic eiducation systeim itseilf. Seiveiral things that posei challeingeis in thei 

inteirnal areia of Islamic eiducation includei thei following: 

1. Reigarding thei achieiveimeint and succeiss of thei eiight national eiducation 

standards, this is onei of thei inteirnal probleims causeid by thei scopei of 

eiducation itseilf. Conteint standards, proceiss standards, graduatei 

compeiteincieis, standards for eiducators and eiducation peirsonneil, 

facilitieis and infrastructurei standards, manageimeint standards, funding 

standards and asseissmeint standards arei thei eiight national standards 

(Machali, I, 2014). 

2. Indoneisia's population growth itseilf. Indoneisia is preidicteid to beineifit 

from thei deimographic bonus in 2035, according to thei population 

profilei. Thei deimographic bonus reifeirs to thei proportion of human 

reisourceis in thei productivei agei population (ageid 15-64 yeiars) which is 

much higheir compareid to thei young and eildeirly population. In 2020-

2030, thei oveirall workforcei (15-64 yeiars) will reiach 70%, with thei 

reimaining 30% beiing unproductivei citizeins (childrein ageid 0-14 yeiars and 

pareints ageid 65 yeiars and oveir) (Leiung, W. L. A, 2006). This abundant 

growth of human reisourceis is a challeingei in itseilf for Islamic eiducation 

to preiparei reisourceis that providei positivei valueis and contributei to thei 

country's deiveilopmeint. If thei poteintial of theisei productivei reisourceis is 

truly eixploiteid, theiy will havei positivei valuei which will producei capital 

and good manifeistations of statei deiveilopmeint. Howeiveir, if theisei 

human reisourceis arei not propeirly eimpoweireid, it will actually beicomei 

an obstaclei to thei country's progreiss. Thei challeingei of Islamic eiducation 

in this reigion is how Islamic eiducation is ablei to preiparei and eimpoweir 

thei poteintial of human reisourceis to beicomei human beiings who have i 

thei compeiteincei, qualifications and profeissionalism reiquireid by scieintific 

deiveilopmeints and thei deiveilopmeint of community neieids. 

3. Characteir eiducation issueis. Thei issuei of characteir is a probleim that 

continueis to this day, eispeicially whein thei world is faceid with a rapid 

reivolution whosei deiveilopmeints arei undeirmining thei morals and 

characteir of thei nation's childrein. Thei moral deigradation that beifeill 

studeints is difficult to stop with cultural changeis that arei all 

teichnological, changing thei world vieiw of studeints so that it has an 

impact on patteirns of thinking and characteir. This is thei importancei of 

thei eixisteincei of Islamic eiducation to continuei to promotei characteir 

eiducation in ordeir to eiquip thei nation's childrein with morals. 
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4. Inappropriatei paradigm in undeirstanding thei curriculum. In Islamic 

eiducation, theirei is still a curriculum peirspeictivei that is applieid which is 

sufficieint to bei masteireid and undeirstood without any eimphasis on thei 

reialm of application. This meians that thei goveirnancei of Islamic 

eiducation still oveireimphasizeis thei cognitivei dimeinsion and ignoreis thei 

valuei dimeinsion or application dimeinsion. Thei vieiw towards Islamic 

eiducation has so far beiein seiein only in thei scopei of transfeir of 

knowleidgei, not as a transfeir of valuei. Indeieid, basically Islamic eiducation 

struggleis in this areia, but implying that Islamic eiducation is limiteid to thei 

reialm of transfeir of knowleidgei is an inaccuratei vieiw (Mateiei, L. G, 2019). 

This neieids to bei undeirlineid by eiducational practitioneirs. Beicausei it 

turns out that this nation's peioplei do not havei wisei and quality 

peirsonalitieis. This paradigm neieids to bei changeid both through thei 

systeims that will bei impleimeinteid in eiducation (Khan, M. A., & Law, L. S, 

2015). 

 

D. Opportunities in Integrative Curriculum Development 

Thei curriculum deiveilopeid must bei compreiheinsivei and reisponsivei 

to social dynamics, reileivant, not oveirloadeid and ablei to accommodatei 

diveirsei neieids and teichnological advanceis. This is wheirei theirei is an 

opportunity to innovatei in eiducation, eispeicially curriculum deiveilopmeint by 

looking at inteirnal and eixteirnal factors, eispeicially advanceis in scieincei and 

teichnology (Mateiei, L. G, 2019). Inteigrativei curriculum deiveilopmeint 

reiquireis strateigic and compreiheinsivei planning, reifeirring to laws and 

goveirnmeint reigulations that reigulatei thei impleimeintation of higheir 

eiducation. Curriculum preiparation neieids to pay atteintion to national 

insight, inteirnational quality, local poteintial, and colleictivei inteilligeince i 

among leictureirs (Beianei, J. A, 2020). Not only that, thei teiaching and 

leiarning proceiss can bei changeid with leictureis conducteid without facei to 

facei and reiplaceid with onlinei oneis, this changei is drivein by geineiration Z 

studeints who arei digital nativeis (Kivinieimi, M. T., & Przybyla, S. M, 2019). 

Thei steips for deiveiloping an inteigrativei curriculum that must bei 

takein to improvei thei quality of eiducation according to Sudjana (Khumaini, 

F., eit al, 2022) includei: first, reicognizing or ideintifying thei neieid for 

curriculum changeis, meianing asseissing probleims with thei curriculum that 

is beiing impleimeinteid. Seicond, mobilizing a curriculum changei, meianing 

that afteir thei main curriculum probleims arei found, a body is thein formeid 

which will bei reisponsiblei for reisolving thei obstacleis that occur. Third, 
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study of community probleims and neieids, meianing that in curriculum 

deiveilopmeint an analysis of community neieids must bei carrieid out. Fourth, 

study of thei characteiristics and neieids of studeints, meianing ideintifying 

studeints' neieids through taleints, inteireists and ability to acceipt thei 

curriculum. Fifth, formulation of eiducational goals, meianing that 

curriculum deiveilopmeint is geineirally baseid on philosophical, sociological 

and psychological foundations that arei in accordancei with national 

eiducation goals. 

Sixth, deiteirmining leiarning activitieis and subjeicts, meianing that thei 

curriculum conteint consisting of leiarning mateirials must support thei 

achieiveimeint of eiducational goals. Seiveinth, organizing leiarning 

eixpeirieinceis and planning eiach leisson. Eiighthly, teisting thei updateid 

curriculum, meianing that thei curriculum that has beiein updateid beifore i 

beiing impleimeinteid in thei fieild must bei teisteid first so that it can bei reiviseid 

again so that thei curriculum can achieivei maximum reisults. Ninth, 

impleimeintation of thei neiw curriculum, meianing that thei neiw curriculum 

that has beiein preipareid, reiviseid and teisteid should bei impleimeinteid by 

direicting public opinion, so that thei conteint of thei curriculum can bei 

acceipteid and weill undeirstood. Teinth, eivaluation and reivision, meianing 

that thei curriculum that has beiein impleimeinteid neieids to bei monitoreid and 

eivaluateid to find out thei reisults and if neiceissary, reivisei thei deificieincieis 

found (KUNANDAR, K, 2011). 

Theisei steips arei takein to deiteirminei thei eifficieincy of thei curriculum 

beiing impleimeinteid, so that reigular eivaluations can bei carrieid out until thei 

curriculum is deieimeid reileivant to thei deimands of thei timeis and capablei of 

producing quality graduateis. 

 
CONCLUSION 

As eiducational institutions, both madrassas and schools function to 

deiveilop abilitieis and shapei thei characteir and civilization of a dignifieid nation 

in ordeir to eiducatei thei lifei of thei nation, aiming to deiveilop thei poteintial of 

studeints to beicomei human beiings who beilieivei in and arei deivoteid to God 

Almighty, havei noblei characteir, arei heialthy, knowleidgeiablei, capablei, 

creiativei, indeipeindeint, and a deimocratic and reisponsiblei citizein. This 

curriculum makeis eiducation in madrasas leiss than optimal beicausei thei 

studeint's leiarning burdein beicomeis heiavieir. Theisei various issueis havei yeit to 

reiach a common ground that can makei thei impleimeintation of madrasa 

eiducation beitteir. 



 

884 
 

Deiveiloping an inteigrativei curriculum is both a challeingei and an 

opportunity for schools to bei ablei to providei eiducational seirviceis that arei in 

linei with curreint deiveilopmeints. Thus, Madrasah Tsanawiyah must havei 

sufficieint compeiteincei in deiveiloping a curriculum at thei Islamic eiducation 

leiveil. This deiveilopmeint can takei thei form of mateirial conteint that is einricheid 

by scieintific treiasureis or leiarning meithods that arei reileivant to thei coursei 

mateirial beiing taught, so that thei quality of eiducation in Indoneisia beicomeis 

high quality. 
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