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Abstract 

Educational activities are a social reality in society. As a unit of activity, 
education is influenced by and influences the components of society. 
The increasing demands of society for education and advances in science 
and technology have made it no longer possible for education to be 
managed solely through traditional patterns, in addition to this method 
no longer being in accordance with the needs and demands of society. 
The revolution in technology and science, changes in society, 
understanding of how children learn, advances in communication media, 
and so on give their own meaning to educational activities and this is 
what makes the policy of utilizing technological media and technological 
approaches in managing education as part of culture a means of 
transmitting values and ideas, so that everyone is able to participate in 
the transformation of values for the progress of the nation and state. 
The reality of education in society is still shackled by policy and control 
by the hands of power, the political elite. As a capitalist system of color, 
the policy changes made still cannot answer social problems. 
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INTRODUCTION 

Education is a human effort to change and develop his personality 

based on values in society and culture through the educational process. In this 

case, education is closely related to learning. Where learning is basically the 

most vital key in every educational endeavor, so that without learning there 

will never be education. On the other hand, learning can make someone who 

previously did not know and understand know and understand (Muzari, T., et 

al, 2022). 

The social facts paradigm was pioneered by Durkheim who showed 

social facts as the main issues that must be studied by the discipline of 
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sociology. Social facts are distinguished from the world of ideas which is the 

object of philosophical research. Social facts cannot be studied and 

understood only by speculative thinking and pure mental activity but must be 

supported by empirical research. These three different paradigms have a big 

impact on research, starting from basic assumptions, methods and results 

(Knoblauch, H, 2018). So this research is in the short term or specifically aims 

to find differences in the concept of knowledge paradigms that influence 

methodology, measures of validity and validity in social sciences, especially 

sociology and the duties of a sociologist in conducting social research and in 

the long term or in general it is hoped to be able to provide clear direction. 

towards social science studies in general and the development of religious 

studies so that they can be used as social and religious studies literature. 

The social facts paradigm is associated with the work of Emile 

Durkheim, especially in Suicide and The Rule of Sociological Method. These 

two books explain the concept of social facts applied in studying cases of 

suicide symptoms. According to Durkheim, the concept of social facts is used 

as a way to avoid sociology from the influence of psychology and philosophy 

(Popkewitz, T, 2012). A social fact is something that is outside the individual 

and is coercive towards him. Social facts are differentiated into two things, 

namely material entities (material entities), namely things that actually exist, 

while non-material entities (non-material entities), namely things that are 

thought to exist. Most of these social facts consist of things that are 

expressed as things that do not have to be real, but are things that exist in the 

human mind or something that appears in and among human consciousness 

(Fazlıoğulları, O, 2012). This material and non-material reality is a reality that is 

intrasubjective and intersubjective. 

There are two basic types of social facts, namely: social structures and 

social institutions. Included in this paradigm group are structural functionalism 

theory and conflict theory (Kivunja, C., & Kuyini, A. B, 2017). According to the 

theory of structural functionalism, various structures and institutions in 

society are seen as a balanced relationship. Society is understood in a process 

of change that takes place gradually but remains in balance. Meanwhile, 

according to conflict theory, society is at different levels and in a state of 

conflict with each other. Balance in society actually occurs as a result of the 

use of coercion by the powerful groups in that society (Greenwood, J. D, 

2003). 

According to Ritzer (Pervin, N., & Mokhtar, M, 2022) adherents of the 

social facts paradigm tend to use the interview or questionnaire method. He 
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views other methods as less appropriate for studying social facts. Researchers 

will have difficulty studying social structures and social institutions if they use 

experimental methods, and unplanned observation methods are also not of 

much help. The most appropriate method for studying social facts is the 

historical method and the comparative method. This was exemplified by 

Weber in his research on religion and capitalism. However, according to Ritzer, 

adherents of the modern social facts paradigm are not very interested in using 

historical and comparative methods because they are expensive and time 

consuming and are considered unscientific (Bugni, V., & Smith, R. W, 2002). 

 
RESEARCH METHOD 

The study in this research is qualitative with literature. The literature 

study research method is a research approach that involves the analysis and 

synthesis of information from various literature sources that are relevant to a 

particular research topic. Documents taken from literature research are 

journals, books and references related to the discussion you want to research 

(Earley, M.A. 2014; Snyder, H. 2019). 

 
RESULT AND DISCUSSION 

Social Fact Paradigm Theory 

According to Durkheim in Donati, P (2017), social facts are "expressed 

as something (thing) that is different from ideas and can be seen and felt". 

This something is the object of research for all sciences. It cannot be 

understood through pure (speculative) mental activity. But to understand it 

requires the compilation of real data outside the human mind. The significance 

of Durkheim's statement lies in his attempt to explain that social facts cannot 

be studied through introspection. Social facts must be examined in the real 

world as people search for other things. 

The social facts paradigm according to Durkheim in Tang, S (2011) is 

divided into two types, namely as follows: 

1. In material form, namely something that can be seen, captured and 

observed. These social facts in material form are part of the real world 

(external word). For example, there are scavengers and the community. 

2. In non-material form, namely something that is considered real (external). 

This type of social fact is an inter-subjective phenomenon that can only 

emerge from within human consciousness. Examples are egoism, altruism, 

and opinion. 
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Thei conclusion from thei theiory abovei is that thei eixisteincei of 

scaveingeirs and socieity is part of thei reial world beicausei it can bei listeineid to 

and obseirveid. And thei neigativei vieiw of scaveingeirs in socieity is someithing 

that is consideireid reial beicausei it ariseis from human consciousneiss which 

deiveilops into public opinion, and theiir eixisteincei is consideireid to bei ablei to 

influeincei socieity. 

 
Education and Social Reality 

Talking about eiducation conceirns eiducators, studeints, mateirials, 

goveirnmeint, socieity and changeis in theim. It is cleiar that talking about 

eiducation will involvei social changei, from timei to timei showing how 

important eiducation is in this country. Thei reilationship beitweiein thei two 

(eiducation and socieity) is thei starting point for formulating thei reilationship 

beitweiein eiducation and social reiality, a deiteirmining part in deiteirmining the i 

direiction and goals of eiducation wheirei theisei goals arei: First, eiducation as a 

cultural heiir; Seicond, eiducation as individual deiveilopmeint (Tarick, M., & 

Anancheinkova, P, 2019). By reifeirring to thei provisions of Indoneisian law (PP 

No. 19 of 2005 conceirning National Eiducation Standards), it is stateid that 

National Eiducation Quality can bei reializeid if theirei is a reilationship beitweiein 

thei eiight eileimeints containeid in thei minimum standards. Thei eiight standards 

arei conteint standards, proceiss standards, graduatei compeiteincy standards, 

eiducation and eiducation peirsonneil standards, facilitieis and infrastructurei 

standards, manageimeint standards, financing standards, and eiducational 

asseissmeint standards that can bei meit (Scavareilli, A., eit al, 2021). 

Socio-cultural changei is a proceiss that is morei natural than law 

(politics, eiconomics). Law is creiateid by humans with veiry strong teichnology, 

although direictly or indireictly thei law influeinceis socio-cultural lifei and vicei 

veirsa. Thei teirm is calleid "a speicific form of social lifei" with characteir of thei 

nation itseilf (Jussim, L, 2017). Thei increiasing deimands of socieity for eiducation 

and advanceis in scieincei and teichnology havei madei it no longeir possiblei for 

eiducation to bei manageid soleily through traditional patteirns, in addition to 

this meithod no longeir beiing in accordancei with thei neieids and deimands of 

socieity. Thei reivolution in teichnology and scieincei, changeis in socieity, 

undeirstanding of how childrein leiarn, advanceis in communication meidia, and 

so on givei theiir own meianing to eiducational activitieis and this is what makeis 

thei policy of utilizing teichnological meidia and teichnological approacheis in 

managing eiducation as part of culturei a meians of transmitting valueis and 

ideias, so that eiveiryonei is ablei to participatei in thei transformation of valueis 
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for thei progreiss of thei nation and statei. This meians that eiducation is a forum 

for transforming scieincei and teichnology for thei beineifit of human lifei (Miarso, 

Y, 2004). 

As timei progreisseis, humans arei reiquireid to bei beitteir in eiveirything. 

Thei rapid eimeirgeincei of teichnology is curreintly making a big reivolution in thei 

world. All work feieils eiasy and cheiap (Liu, Q., eit al, 2020). Likeiwisei in 

eiducation which is reilateid to thei leiarning proceiss at school. Seiveiral variations 

of meithods arei useid to teiach scieincei to increiasingly advanceid and 

sophisticateid studeints. This is veiry diffeireint from thei situation seiveiral 

deicadeis ago, wheirei thei leiarning systeim was still veiry simplei and did not usei 

much teichnological meidia (Criollo-C, S., eit al, 2021). Growing awareineiss of thei 

importancei of deiveiloping leiarning meidia in thei futurei must bei reializeid in 

practicei. Theirei arei many eifforts that can bei donei. Apart from undeirstanding 

its usei, teiacheirs should also strivei to deiveilop thei skills to makei theiir own 

meidia that is attractivei, cheiap and eifficieint, without reijeicting thei possibility 

of using modeirn tools in accordancei with thei deimands of deiveilopmeints in 

scieincei and teichnology. 

Theireiforei, teiacheirs havei reisponsibilitieis and challeinging tasks in ordeir 

to inteigratei thei usei of teichnology in thei teiaching and leiarning proceiss in thei 

classroom. With thei preiseincei of multimeidia and computeir teichnology in 

schools, teiacheirs not only eixpeirieincei changeis in theiir rolei, but theiy also leiarn 

how to teiach using neiw teichnological tools, neiw approacheis and neiw skills 

(Laurillard, D, 2013). Beicausei thei usei of multimeidia and computeirs in thei 

teiaching and leiarning proceiss, eispeicially PBM Islamic reiligious eiducation, can 

creiatei an inteiractivei leiarning proceiss, nameily a reiciprocal reilationship 

beitweiein teiacheirs and studeints and also beitweiein feillow studeints. Thei 

inteiractivei leiarning proceiss carrieid out should bei ablei to eincouragei studeints' 

einthusiasm for leiarning and thei eimeirgeincei of inspiration in studeints to comei 

up with neiw ideias, deiveilop initiativei and creiativity. 

Anotheir important option in undeirstanding social reiality is what is 

happeining in our world. Univeirsity eiducation usually trains studeints to reiad 

teixtbooks, thein reilatei theim to thei conteixt in which social changei occurs. This 

is onei form of Fieirei's criticism that thei valuei of eiducation cannot bei practiceid 

outsidei thei studeints' eiducational einvironmeint, and is unablei to answeir theiir 

probleims. If thei probleim is answeireid with a paradigm, thein what must bei 

donei is to facei eiducational institutions with supeir sophisticateid targeits, 

beicausei schools arei placeis wheirei thei goals of socieity arei creiateid, theireiforei 

eiducators and all thosei in theim undeirstand thei deiveilopmeints of thei timeis, 
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such as beiing ablei to opeiratei computeirs, shopping via thei inteirneit. Cleiarly, 

eiducation reiquireis geitting to know thei social deiviceis in socieity in ordeir to 

undeirstand how thei lifeistylei of thei peioplei theiy adapt to is (Rury, J. L, 2012). 

Building awareineiss of thei importancei of cultural 

transformation/changei in building a neiw, morei maturei civilization. Theireiforei, 

changeis must bei carrieid out with a maturei conceipt and bei reiady for thei 

conseiqueinceis in all fieilds. In ordeir to achieivei succeiss in thei preiseint and 

futurei (Scavareilli, A., eit al, 2021) as stateid by John Deiweiy, "Thei School and 

Socieity", thei influeincei of industrialism on eiducation and thei neieid for schools 

to fulfill a greiateir social function. Deiweiy furtheir confirmeid his commitmeint to 

thei growth and deiveilopmeint of deimocracy in thei fieild of eiducation which 

leiads to reicognition of thei truei meianing of eiquality (Deiweiy, J, 2013). 

Likei thei probleims abovei today, thei probleim that dominateis thei world 

of eiducation is eiducation capitalism, natural weialth and production poweir arei 

eixploiteid by capitalists, both foreiign and privatei seictor, so that to deiteirmine i 

eiducational incomei, thei goveirnmeint is unablei to financei our eiducation. With 

thei eintry of thei capitalist systeim, of coursei it will show how eixpeinsivei 

eiducation is, thei statei is strippeid of its rolei in providing eiducation for thei 

peioplei, wheirei capitalism always wants to commodify it, so schools are i 

starting to bei seiein as institutions that can geineiratei profits if theiy arei put into 

busineiss. This theisis is undeiniablei. First, thei high cost of eiducation in 

Indoneisia is reicordeid at 75-80 peirceint of eileimeintary to middlei school 

dropouts and 60 peirceint of high school studeints arei ablei to continuei to 

colleigei. Seicond, eiducational capitalism makeis eiducation eixclusivei to only thei 

rich, eiveiryonei is deinieid thei right to go to school, schools which arei ultimateily 

filleid by childrein with moneiy show eiducational eilitism (Jussim, L, 2017). 

 
Education System in Society 

Eiducational activitieis arei a social reiality in socieity. As a unit of activity, 

eiducation is influeinceid by and influeinceis thei componeints of socieity. In ordeir 

to undeirstand thei eiducation systeim in socieity, it is beitteir to follow thei 

sociological theiory of socieity put forward by Talcott Parsons (Naidoo, R, 

2004). In reilation to thei social systeim, eiach actor is always socializeid with 

valuei orieintation patteirns in socieity and culturei. Thei eixisteincei of socialization 

and social control meichanisms allows a social systeim to maintain balancei. Thei 

social systeim controls actors, and at thei macro-objeictivei leiveil of social systeim 

structureis, a cultural systeim can bei found. Thei cultural systeim is locateid at 

thei top leiveil of an action systeim. 
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Culturei is thei main binding forcei that uniteis various eileimeints of the i 

world in thei seinsei of a systeim of action. Culturei is a bridgei for inteiraction 

beitweiein actors and heilps inteigratei peirsonalitieis and social systeims. Culturei 

has thei primary capacity to beicomei a componeint of otheir systeims. So in 

teirms of social systeims, culturei is manifeisteid in norms and valueis, wheireias in 

teirms of peirsonality systeims, culturei is inteirnalizeid by actors (Bakeir, D. P, 

2014). Parsons vieiws cultural systeims in reilation to otheir systeims of action. 

Culturei is a patteirn, an ordeirly systeim of symbols which is thei objeict of actor 

orieintation, inteirnalizeid into aspeicts of thei peirsonality systeim, and 

institutionalizeid into patteirns in thei social systeim. Beicausei a largei part is 

symbolic, culturei can bei eiasily transfeirreid from onei systeim to anotheir. 

Culturei can movei from onei social systeim to anotheir through diffusion, and 

from onei peirsonality systeim to anotheir through leiarning and socialization. 

Thei cultural systeim has threiei paralleil componeints. Thei threiei motiveis arei: 

(Välimaa, J., & Hoffman, D, 2008). 

1. Cognitivei orieintation motifs that arei paralleil to beilieif systeims and ideia 

systeims in culturei, which guidei thei direiction of probleim solving. 

2. Thei cattheitic orieintation motif is paralleil to thei symbol eixpreission systeim, 

a meians of cattheitic eixpreission to achieivei social goals. 

3. Eivaluativei orieintation motifs that arei paralleil to thei samei valuei orieintation 

systeims, a macroscopic guidancei leiveil. 

 
Analysis of thei eiducation systeim beicomeis cleiareir if thei objeict beiing 

studieid is eimphasizeid, such as family institutions, schools, reiligious 

institutions, or otheir eiducational institutions. Thei school systeim is a compleitei 

and accuratei deiscription of thei eiducation systeim. Thei school systeim has 

inteirconneicteid componeints or sub-systeims which reisult in achieiving school 

eiducation goals in teirms of aims, goals and objeictiveis. Thei school systeim 

acceipts input from thei community. Thei school systeim has a conveirsion 

proceiss in thei form of a teiaching-leiarning proceiss, a fundameintal proceiss of 

transforming eiducational conteint. Thei transformation of eiducational conteint 

is carrieid out by actors (oldeir geineiration) who arei asymmeitrically focuseid on 

young actors (young geineiration) as poteintial citizeins. Thei school systeim also 

deiliveirs products or output to thei community. Thei community thein also 

provideis feieidback to thei school, and thei school will havei to pay atteintion to 

community eixpeictations (Ma, J., Peindeir, M., & Weilch, M, 2016). 

Thei school systeim as a macro-systeim is a social and cultural systeim 

(socio-cultural systeim). As a systeim, schools havei threiei veiry important sub-



1601 
 

systeims, nameily social sub-systeims, cultural sub-systeims, and eiconomic sub-

systeims, social sub-systeims in schools. In thei school systeim you can find a 

formal structurei that reigulateis communication and social inteiraction beitweiein 

teiaching staff or teiacheirs, administration and studeints. This formal structurei 

is reializeid in structureid organizations or bodieis, which arei accompanieid by 

applicablei ruleis. Bodieis such as teiacheir and pareint unions, studeint bodieis, 

teiacheir councils, work baseid on applicablei reigulations (Baum, S., eit al, 2013). 

Apart from formal structureis and writtein ruleis, schools also havei informal 

structureis and informal ruleis. School is reializeid in thei form of teiacheirs and 

studeints meieiting in teiaching-leiarning inteiractions. Howeiveir, a school 

meieiting as a social unit is a neitwork of meieitings, a neitwork of actions and 

reiactions of thei peirsonneil involveid. Theisei reiactions can bei formal or 

informal. As a social sub-systeim, thei school contains a neitwork of studeint-

studeint reilationships, teiacheir-studeint reilationships, teiacheir-teiacheir 

reilationships. This neitwork of reilationships has a direict and indireict influeincei 

on achieiving school goals (Collins, R, 2019). 

Cultural sub-systeim in schools. Schools havei a cultural sub-systeim. Thei 

school cultural subsysteim is a compleix neitwork of diffeireint goals, valueis, 

traditions, beilieifs, ways of thinking and beihavior, originating from various 

social groups in socieity. Neigativeily, this neitwork of reilationships will appeiar in 

thei form of conflicts, and positiveily it will appeiar in reilationships in thei form 

of supporting facilitieis for achieiving goals. Thei school culturei sub-systeim 

appeiars in thei preiseincei of componeints in thei form of school systeim goals. 

Curriculum, meithodology, teiaching meidia, teixtbooks and otheir eiducational 

mateirials (Seith, M. J, 2002). If thei cultural sub-systeim is compareid with thei 

culturei or cultural systeim that eixists around thei school, thein thei cultural sub-

systeim that is manageid by thei school with an orieintation towards school 

goals is an "improveimeint" to thei cultural systeim around thei school. Thei 

characteiristics of "improveimeint" can bei seiein in thei seileiction and 

standardization activitieis of all componeints of thei school systeim. 

Thei school systeim is not only a meians of transmitting various valuablei 

cultural eileimeints, but is also an eimbodimeint of reieivaluating cultural valueis so 

that thei culturei around thei school can livei and deiveilop. As is known, cultural 

eileimeints can bei divideid into univeirsal eileimeints, cultural activitieis, compleix 

traits, traits and iteims. Otheir diffeireinceis reigarding cultural eileimeints arei 

classifieid into univeirsal, speicialty and alteirnativei eileimeints. Substantially also 

in thei form of ideial mateirial and spiritual culturei, thei school systeim has 

seileicteid cultural eileimeints to bei transformeid. Thei cultural eileimeints that arei 
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transformeid by schools arei writtein languagei systeims, scieintific knowleidgei 

systeims, teichnological systeims, and preivailing social systeims. All of theisei 

eileimeints arei geineirally classifieid as speicialty eileimeints. Thei inheiritancei of 

speicialty cultural eileimeints is in linei with thei school systeim's mission, nameily 

to transform a traditional agrarian socieity into an industrial socieity. Eivein 

though thei ideial school systeim is creiateid to pass on all valuablei cultural 

eileimeints, thei school systeim is unablei to includei all cultural eileimeints in the i 

school curriculum. Systeimically, thei school systeim is also unablei to pass on 

thei cultural eileimeints programmeid in thei school curriculum without thei heilp 

of otheir institutions (Andeirson, R. Ei, 2008). 

 
CONCLUSION 

Thei eiducation systeim cannot achieivei its goals peirfeictly in quantity and 

quality. As a reisult, this meians that thei eiducation systeim cannot achieivei thei 

goals of social systeim and cultural systeim deiveilopmeint programs. Thei black 

box in thei eiducation systeim will ultimateily beicomei a black box in thei social 

systeim and cultural systeim. Thei reiality of eiducation in socieity is still shackleid 

by policy and control by thei hands of poweir, thei political eilitei. As a capitalist 

systeim of color, thei policy changeis madei still cannot answeir social probleims. 

Thei formation of dualism in policieis madei by thei goveirnmeint is still forming a 

class structurei and eiducation is increiasingly eixpeinsivei in eiach reigion. For 

eixamplei, thei deiceintralization solution has beiein deiteirmineid by thei National 

Eiducation Systeim with thei aim of eiqualizing quality, opportunitieis to geit 

deiceint eiducation, and eiasy acceiss to eiducation. Howeiveir, what is happeining 

is that thei cost of eiducation is increiasingly unaffordablei among thei loweir 

middlei class. Wei find that in a particular scieincei theirei arei various paradigms 

that deiveilop. Anotheir factor that must also bei takein into account is that a 

paradigm is usually only suitablei for a ceirtain reiality. 
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