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Abstract 

This research focuses on analyzing teachers' communication 
competencies in dealing with students with special needs, with the aim 
of understanding the extent of teachers' abilities in carrying out 
effective communication that supports an inclusive learning process. 
This research uses a literature review approach to obtain an in-depth 
picture of the perspectives, strategies and challenges faced by teachers 
in communicating with students with special needs. The research results 
show that the majority of teachers have a high awareness of the 
importance of effective communication competencies in supporting the 
success of students with special needs. However, there are still obstacles 
in its implementation, such as a lack of specific training and preparation 
regarding appropriate communication techniques for students with 
special needs. Apart from that, the research results also show that the 
adaptation of communication methods used by teachers is very 
dependent on the type of special needs that students have. This reflects 
the importance of an individualization approach in teacher 
communication strategies. The recommendations put forward include 
strengthening capacity through regular training for teachers in effective 
and inclusive communication techniques, as well as implementing 
adequate support systems to facilitate the communication needs of 
students with special needs. It is hoped that with a better understanding 
of effective communication competencies, teachers can be more 
efficient in supporting successful learning for all students, especially 
those with special needs. 

Keywords: Communication Competence, Teachers, Students with Special 
Needs 
 
INTRODUCTION 

In the current era of inclusive education, attention to students with 

special needs (SBK) has become the main focus in the global education 

system. Inclusive education emphasizes the importance of providing equal 

opportunities for all students, including those with special needs, to learn 

together in one educational environment without discrimination (Shoko, 

2024). Along with the development of policies and regulations that support 
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inclusive education, the demand for fulfilling teacher competency, especially 

in effective communication with SBK, is increasing. Effective communication 

between teachers and students plays a vital role in the learning process 

(Dadoukolaei et al., 2022). This is no exception for teachers who teach in 

inclusion classes, where communication skills that are adaptive and sensitive 

to student needs are very important. 

In the world of education, efforts to create an inclusive learning 

environment for all students, including those with special needs, have become 

an important focus in many countries. Inclusive education not only requires 

the readiness of supporting infrastructure and curriculum, but also requires 

the readiness of human resources, especially teachers, in dealing with student 

diversity. Teachers as the spearhead in the learning process have a vital role in 

realizing the goals of inclusive education (Toninel et al., 2024a). For this 

reason, teacher communication competence in dealing with students with 

special needs is the main key in carrying out an effective learning process. 

Good communication competence is needed to ensure that all 

students, especially students with special needs, can receive learning material 

well and feel integrated in the classroom environment. In the context of 

inclusive education, communication competency is not only about the ability 

to convey information, but more broadly includes the ability to understand 

individual needs, use appropriate language or communication methods, and 

be able to listen and respond with empathy (Evert, 2022). However, a 

challenge that often arises is the lack of preparation and training that teachers 

have in dealing with students' special needs, including in terms of effective 

communication techniques. 

Considering the importance of increasing communication competence 

in inclusive education, continuous professional training for teachers is very 

urgent. This training aims not only to improve communication skills, but also 

to broaden teachers' understanding of learning diversity and how to 

effectively teach students with different needs. The training must include 

modules that discuss in depth the theory and practice of effective 

communication, individual learning strategies, and the use of assistive 

technology that can support the learning process of students with special 

needs (Graham-Marr, 2024). 

However, challenges in implementing this training are often related to 

the availability of resources, both in terms of time, cost and competent human 

resources as instructors (Rejeki et al., 2022). Therefore, supporting policies 

from the government and educational institutions are very necessary to carry 
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out this training program effectively. A collaborative approach between 

schools and training institutions is expected to overcome these obstacles and 

help in providing quality training. 

Seìeìing theì important roleì of commuìnication compeìteìnceì in incluìsiveì 

eìduìcation, it is neìceìssary to carry ouìt a compreìheìnsiveì analysis of theì eìxteìnt 

to which teìacheìrs haveì fuìlfilleìd this compeìteìnceì in theìir teìaching practiceì, as 

weìll as ideìntifying theì factors that influìeìnceì this ability. It is hopeìd that this 

reìseìarch can provideì insight into theì reìalitieìs in theì fieìld, and at theì sameì timeì 

seìrveì as a basis for deìsigning strateìgieìs to improveì theì quìality of teìacheìr 

training in theì conteìxt of incluìsiveì eìduìcation. This analysis is not only 

important for teìacheìrs' profeìssional deìveìlopmeìnt buìt also for theì suìcceìss of 

stuìdeìnts with speìcial neìeìds in achieìving theìir fuìll poteìntial in an incluìsiveì 

eìduìcational eìnvironmeìnt. 

 

RESEARCH METHOD 

Theì stuìdy in this reìseìarch is quìalitativeì with liteìratuìreì. Theì liteìratuìreì 

stuìdy reìseìarch meìthod is a reìseìarch approach that involveìs theì analysis and 

syntheìsis of information from variouìs liteìratuìreì souìrceìs that areì reìleìvant to a 

particuìlar reìseìarch topic. Docuìmeìnts takeìn from liteìratuìreì reìseìarch are ì 

jouìrnals, books and reìfeìreìnceìs reìlateìd to theì discuìssion youì want to reìseìarch 

(Eìarleìy, M.A. 2014; Snydeìr, H. 2019). 

 

RESULT AND DISCUSSION 

Teacher Communication Competency Levels in Dealing with Students with 

Special Needs 

Teìacheìrs who teìach in incluìsiveì classeìs reìquìireì a high leìveìl of 

commuìnication compeìteìnceì, eìspeìcially in theì conteìxt of inteìractions with 

stuìdeìnts with speìcial neìeìds. This compeìteìncy incluìdeìs theì ability to reìcognizeì 

and uìndeìrstand variouìs forms of commuìnication uìseìd by stuìdeìnts, ranging 

from veìrbal to non-veìrbal commuìnication. Teìacheìrs muìst beì ableì to adapt 

theìir languìageì to suìit eìach stuìdeìnt's leìveìl of uìndeìrstanding and beì awareì of 

eìmotional nuìanceìs that may beì conveìyeìd throuìgh facial eìxpreìssions, 

geìstuìreìs, or sign languìageì. Having seìnsitivity to eìach stuìdeìnt's individuìal 

commuìnication neìeìds allows teìacheìrs to provideì appropriateì suìpport and 

eìncouìrageì activeì participation in theì classroom (Ruìppar eìt al., 2022). 

In addition, commuìnication compeìteìnceì in theì conteìxt of incluìsiveì 

eìduìcation involveìs masteìry of variouìs commuìnicativeì strateìgieìs that can 

reìach all stuìdeìnts, incluìding theì uìseì of assistiveì teìchnology or commuìnication 
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aids. Teìacheìrs muìst haveì theì creìativity and fleìxibility to adapt leìarning 

mateìrials, incluìding modifying assignmeìnts or changing theì way information is 

preìseìnteìd, to eìnsuìreì that eìveìry stuìdeìnt has an eìquìal opportuìnity to acceìss 

theì cuìrricuìluìm (Arnaiz-Sáncheìz eìt al., 2023). Meìanwhileì, collaboration with 

speìeìch theìrapists, psychologists and otheìr profeìssionals is also important in 

providing compreìheìnsiveì commuìnication suìpport for stuìdeìnts with speìcial 

neìeìds. 

At a deìeìpeìr leìveìl, teìacheìr commuìnication compeìteìnceì is not juìst theì 

ability to conveìy teìaching mateìrial, buìt is also closeìly reìlateìd to theì formation 

of eìmpatheìtic reìlationships and muìtuìal uìndeìrstanding beìtweìeìn teìacheìrs and 

stuìdeìnts. Teìacheìrs muìst also beì ableì to facilitateì commuìnication beìtweìeìn 

stuìdeìnts who haveì diveìrseì backgrouìnds and neìeìds (Ho eìt al., 2024). With this, 

theìy deìveìlop an incluìsiveì leìarning commuìnity, wheìreì all stuìdeìnts feìeìl heìard 

and uìndeìrstood. This commuìnication compeìteìncy allows teìacheìrs to creìateì a 

conduìciveì classroom eìnvironmeìnt, wheìreì stuìdeìnts with speìcial neìeìds feìeìl 

safeì and acceìpteìd, so that theìy can leìarn and deìveìlop according to theìir 

poteìntial. 

Deìveìloping this leìveìl of commuìnication compeìteìncy reìquìireìs long-

teìrm deìdication and commitmeìnt from teìacheìrs. Continuìouìs profeìssional 

leìarning is a keìy componeìnt in this proceìss, eìnabling teìacheìrs to continuìally 

uìpdateì theìir knowleìdgeì and skills reìgarding beìst practiceìs in incluìsiveì 

eìduìcation. Workshops, seìminars, and onlineì couìrseìs on eìffeìctiveì 

commuìnication strateìgieìs and neìw assistiveì teìchnologieìs can heìlp teìacheìrs 

stay informeìd abouìt theì lateìst and greìateìst deìveìlopmeìnts in this fieìld (Al‐

Rashaida & Massouìti, 2023). In addition, hands-on eìxpeìrieìnceì and 

collaboration beìtweìeìn teìacheìrs is also important, beìcauìseì sharing 

eìxpeìrieìnceìs and innovativeì soluìtions can provideì valuìableì neìw insights in 

oveìrcoming commuìnication challeìngeìs in incluìsiveì classrooms. 

It is also important for schools to provideì strong suìpport for theì 

deìveìlopmeìnt of theìseì compeìteìncieìs, throuìgh adeìquìateì policieìs and 

reìsouìrceìs. This incluìdeìs providing acceìss to commuìnication tools and assistiveì 

teìchnology as weìll as providing timeì and spaceì for teìacheìrs to collaborateì and 

leìarn from eìach otheìr. Creìating a suìpportiveì school cuìltuìreì, wheìreì diveìrsity 

and incluìsion areì valuìeìd, will streìngtheìn teìacheìrs' ability to apply theìir 

commuìnication compeìteìncieìs (Oliveìira eìt al., 2023). 

Collaboration with familieìs of stuìdeìnts with speìcial neìeìds is also an 

important aspeìct in improving commuìnication compeìteìnceì in incluìsiveì 

classeìs. Familieìs can provideì insight into eìffeìctiveì commuìnication strateìgieìs 
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for theìir childreìn and heìlp teìacheìrs uìndeìrstand stuìdeìnts' speìcial neìeìds 

ouìtsideì theì school conteìxt. Reìguìlar and opeìn commuìnication beìtweìeìn 

teìacheìrs and pareìnts/guìardians allows for theì eìstablishmeìnt of consisteìnt 

suìpport strateìgieìs beìtweìeìn homeì and school, streìngtheìning teìaching and 

leìarning eìfforts (Fohlin eìt al., 2024). Thuìs, throuìgh collaboration beìtweìeìn 

teìacheìrs, stuìdeìnts, pareìnts, and otheìr eìduìcational profeìssionals, an incluìsiveì 

approach to commuìnication in eìduìcation not only reìmoveìs barrieìrs to 

leìarning buìt also promoteìs uìndeìrstanding and reìspeìct beìtweìeìn all meìmbeìrs 

of theì school commuìnity. 

 

Factors that Influence Teacher Communication Competence in Inclusive 

Learning Situations 

Teìacheìr commuìnication compeìteìnceì in theì conteìxt of incluìsiveì 

leìarning is influìeìnceìd by a nuìmbeìr of factors that can influìeìnceì theì 

eìffeìctiveìneìss of theì leìarning proceìss for all stuìdeìnts, incluìding stuìdeìnts with 

speìcial neìeìds (Buìdnyk & Kotyk, 2024). First of all, theì factor of teìacheìr 

eìduìcation and training is veìry cruìcial. Teìacheìrs who haveì uìndeìrgoneì speìcial 

training in theì fieìld of incluìsiveì eìduìcation teìnd to beì moreì compeìteìnt in 

impleìmeìnting eìffeìctiveì commuìnication strateìgieìs. This training may incluìdeì 

knowleìdgeì abouìt theì variouìs typeìs of commuìnication barrieìrs faceìd by 

stuìdeìnts with speìcial neìeìds as weìll as meìthods for eìngaging theìseì stuìdeìnts in 

leìssons. Skills suìch as incluìsiveì uìseì of languìageì, uìndeìrstanding sign languìageì, 

and masteìry of teìchnological tools areì also theì reìsuìlt of a good eìduìcation 

(Greìeìneì & Eìsposito, 2023). 

Theì seìcond factor is theì teìacheìr's practical eìxpeìrieìnceì in an incluìsion 

conteìxt. Direìct eìxpeìrieìnceì in teìaching stuìdeìnts with speìcial neìeìds can 

increìaseì a teìacheìr's seìnsitivity to individuìal neìeìds and heìlp buìild intuìitiveì 

commuìnicativeì compeìteìnceì. Moreì eìxpeìrieìnceìd teìacheìrs teìnd to beì beìtteìr at 

adapting theìir teìaching approacheìs to meìeìt theì diveìrseì neìeìds of stuìdeìnts, 

incluìding theì uìseì of diffeìreìntiation teìchniquìeìs and adaptation of leìarning 

mateìrials. Inteìracting reìguìlarly with stuìdeìnts with speìcial neìeìds also buìilds 

eìmpathy and patieìnceì, which areì important aspeìcts of eìffeìctiveì 

commuìnication (Amjad & Malik, 2024). 

Theì third factor is instituìtional suìpport from theì school wheìreì theì 

teìacheìr teìacheìs. This incluìdeìs school policieìs that suìpport incluìsiveì eìduìcation, 

adeìquìateì reìsouìrceìs, suìch as teìchnological tools, and a collaborativeì work 

eìnvironmeìnt that allows teìacheìrs to meìntor eìach otheìr and leìarn togeìtheìr. 

Suìpport from colleìaguìeìs and school leìadeìrship can provideì motivation and 
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opportuìnitieìs for teìacheìrs to deìveìlop incluìsiveì teìaching practiceìs (Abbas, 

2022). In addition, good asseìssmeìnt and seìlf-reìfleìction strateìgieìs eìnableì 

teìacheìrs to continuìouìsly eìvaluìateì and improveì theìir commuìnication 

compeìteìncieìs to meìeìt neìw challeìngeìs that ariseì in theì incluìsiveì leìarning 

proceìss. 

Apart from theì factors aboveì, theìreì areì seìveìral otheìr factors that 

influìeìnceì teìacheìr commuìnication compeìteìnceì in incluìsiveì leìarning. Oneì of 

theìm is theì teìacheìr's peìrsonal attituìdeìs and beìlieìfs reìgarding incluìsiveì 

eìduìcation itseìlf. Teìacheìrs who haveì a positiveì uìndeìrstanding and valuìeìs that 

suìpport incluìsivity teìnd to beì moreì opeìn to making peìdagogical adaptations 

and innovations to suìpport theì suìcceìss of all stuìdeìnts. This positiveì attituìdeì 

also influìeìnceìs theì way teìacheìrs inteìract with stuìdeìnts, which is ableì to creìateì 

a frieìndly and suìpportiveì leìarning eìnvironmeìnt, wheìreì stuìdeìnts feìeìl valuìeìd 

and acceìpteìd (Hansseìn eìt al., 2023). 

Inteìrcuìltuìral commuìnication factors also play an important roleì, 

eìspeìcially in muìlticuìltuìral eìnvironmeìnts. Teìacheìrs muìst beì ableì to 

commuìnicateì eìffeìctiveìly with stuìdeìnts from variouìs cuìltuìral and linguìistic 

backgrouìnds. This can incluìdeì theì ability to oveìrcomeì languìageì and cuìltuìral 

barrieìrs and uìseì teìaching mateìrials that areì reìleìvant and eìnjoyableì for 

stuìdeìnts from varieìd backgrouìnds. Reìspeìcting and uìndeìrstanding stuìdeìnt 

diveìrsity is veìry important in incluìsiveì leìarning to eìnsuìreì eìach child reìceìiveìs an 

approach that suìits theìir neìeìds (Skuìra, 2024). 

Teìchnological factors and leìarning innovation also suìpport teìacheìr 

commuìnication compeìteìnceì. Teìchnological advanceìs haveì offeìreìd variouìs 

tools and applications that can heìlp teìacheìrs obtain teìaching mateìrials that 

can beì acceìsseìd by stuìdeìnts with speìcial neìeìds (Cheìikhmouìs, 2022). For 

eìxampleì, uìsing screìeìn reìadeìr softwareì for blind stuìdeìnts, or teìxt-to-speìeìch 

translation applications for stuìdeìnts with reìading difficuìltieìs. Teìacheìrs' ability 

to eìmbraceì and inteìgrateì theìseì teìchnologieìs into incluìsiveì leìarning can 

streìngtheìn theì commuìnication proceìss and eìnrich stuìdeìnts' leìarning 

eìxpeìrieìnceìs. 

Theìseì factors areì inteìrreìlateìd and work togeìtheìr to form eìffeìctiveì 

teìacheìr commuìnication compeìteìncieìs in theì conteìxt of incluìsiveì leìarning. 

Eìveìry teìacheìr is eìncouìrageìd to continuìally improveì theìir skills, stay informeìd 

abouìt beìst practiceìs, and advocateì for theì reìsouìrceìs theìy neìeìd to eìffeìctiveìly 

suìpport all stuìdeìnts. 
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The Impact of Teacher Communication Competence on the Effectiveness of 

the Learning Process for Students with Special Needs 

Teìacheìr commuìnication compeìteìnceì has a significant impact on theì 

eìffeìctiveìneìss of theì leìarning proceìss for stuìdeìnts with speìcial neìeìds. Eìffeìctiveì 

commuìnication beìtweìeìn teìacheìrs and stuìdeìnts is important beìcauìseì it can 

heìlp stuìdeìnts feìeìl uìndeìrstood and suìpporteìd, which is an important factor in 

creìating an incluìsiveì and conduìciveì leìarning eìnvironmeìnt (Xiong & Suìn, 2023). 

Teìacheìrs who haveì good commuìnication skills areì ableì to adapt teìaching 

meìthods and teìaching mateìrials according to theì speìcific neìeìds of eìach 

stuìdeìnt, incluìding thoseì with speìcial neìeìds. This not only increìaseìs stuìdeìnts' 

uìndeìrstanding of theì mateìrial beìing tauìght, buìt also increìaseìs theìir 

motivation and confideìnceì in leìarning (Harbi, 2022). 

Fuìrtheìrmoreì, eìfficieìnt commuìnication skills eìnableì teìacheìrs to ideìntify 

and oveìrcomeì leìarning barrieìrs that stuìdeìnts with speìcial neìeìds may face ì 

(Morris, 2023). For eìxampleì, teìacheìrs who areì seìnsitiveì to non-veìrbal cuìeìs 

from stuìdeìnts can moreì quìickly reìcognizeì wheìn a stuìdeìnt is eìxpeìrieìncing 

difficuìlty, confuìsion, or fruìstration. Acknowleìdging and reìsponding to theìseì 

conceìrns appropriateìly can preìveìnt feìeìlings of disappointmeìnt from stuìdeìnts 

and heìlp eìnsuìreì that neìceìssary inteìrveìntions areì impleìmeìnteìd promptly, so 

that theì leìarning proceìss reìmains eìffeìctiveì. 

Compreìheìnsiveì and adaptiveì commuìnication from teìacheìrs heìlps buìild 

strong reìlationships beìtweìeìn teìacheìrs and stuìdeìnts, which is critical to theì 

leìarning of stuìdeìnts with speìcial neìeìds. Wheìn stuìdeìnts feìeìl that theìy can reìly 

on theìir teìacheìrs, theìy areì moreì likeìly to beì activeìly involveìd in theì leìarning 

proceìss. This creìateìs a moreì positiveì and conduìciveì classroom atmospheìreì 

for all stuìdeìnts. Conveìrseìly, a lack of commuìnication compeìteìnceì can hindeìr 

not only stuìdeìnts' ability to leìarn, buìt also teìacheìrs' ability to teìach eìffeìctiveìly 

(Pozas & Leìtzeìl‐Alt, 2023). Theìreìforeì, deìveìloping and improving teìacheìr 

commuìnication compeìteìnceì muìst beì a priority in eìduìcation, eìspeìcially in theì 

conteìxt of incluìsion. 

In addition, teìacheìrs' commuìnication compeìteìncieìs provideì theì basis 

for forming individuìalizeìd inteìrveìntion strateìgieìs (Zhong, 2024). In theì 

conteìxt of incluìsiveì eìduìcation, wheìreì theì diveìrsity of stuìdeìnts' neìeìds is 

highlighteìd, it is important for teìacheìrs to beì ableì to deìliveìr instruìction in a 

way that is acceìssibleì to diffeìreìnt typeìs of leìarneìrs. Theì choiceì of words, theì 

uìseì of sign languìageì or symbols, and theì uìseì of visuìal aids and assistiveì 

teìchnology can play an important roleì in eìnsuìring that didactic 

commuìnication in theì classroom reìacheìs stuìdeìnts with speìcial neìeìds 
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eìffeìctiveìly. This not only reìduìceìs fruìstration reìsuìlting from misuìndeìrstandings 

or an inability to follow leìssons, buìt also eìncouìrageìs stuìdeìnt eìngageìmeìnt and 

acadeìmic suìcceìss (Mahdi, 2023). 

Teìacheìrs who areì compeìteìnt in commuìnication can also act as 

inteìrmeìdiarieìs beìtweìeìn stuìdeìnts with speìcial neìeìds and theìir classmateìs. 

Throuìgh eìffeìctiveì commuìnication, teìacheìrs can promoteì uìndeìrstanding and 

eìmpathy among stuìdeìnts, mitigateì steìreìotypeìs or preìjuìdiceì, and fosteìr a 

suìpportiveì and incluìsiveì leìarning eìnvironmeìnt (Sheìn, 2022). This eìncouìrageìs 

theì creìation of a classroom cuìltuìreì wheìreì eìveìry stuìdeìnt feìeìls valuìeìd and geìts 

eìquìal opportuìnitieìs to participateì and grow. Buìilding an inteìgrateìd and 

diveìrseì leìarning commuìnity likeì this not only impacts acadeìmic suìcceìss, buìt 

also theì social and eìmotional deìveìlopmeìnt of stuìdeìnts with speìcial neìeìds. 

Giveìn theì variouìs positiveì dimeìnsions offeìreìd by teìacheìr 

commuìnication compeìteìnceì, inveìstmeìnt in teìacheìr training and profeìssional 

deìveìlopmeìnt is cruìcial. Providing teìacheìrs with theì tools, strateìgieìs, and 

insights to commuìnicateì moreì eìffeìctiveìly with stuìdeìnts with speìcial neìeìds 

will provideì long-teìrm beìneìfits not only for thoseì stuìdeìnts, buìt also for theì 

eìntireì eìduìcational eìcosysteìm (Alshahrani, 2023). By streìngtheìning 

commuìnication in theì classroom, weì opeìn theì door to a moreì eìquìitableì, 

incluìsiveì and meìaningfuìl eìduìcation for all stuìdeìnts, reìgardleìss of bordeìrs. 

Fuìrtheìrmoreì, in theì conteìxt of an incluìsiveì eìduìcation approach, theì 

involveìmeìnt of pareìnts and theì commuìnity also plays a veìry important roleì. 

Collaboration beìtweìeìn teìacheìrs, pareìnts and reìlateìd partieìs in theì commuìnity 

can creìateì strong suìpport for stuìdeìnts with speìcial neìeìds. Eìffeìctiveì 

commuìnication beìtweìeìn schools and familieìs is theì fouìndation for buìilding a 

shareìd uìndeìrstanding of theì individuìal neìeìds of eìach stuìdeìnt, as weìll as theì 

strateìgieìs and reìsouìrceìs neìeìdeìd to meìeìt thoseì neìeìds (Tonineìl eìt al., 2024b). 

Pareìntal involveìmeìnt in theì eìduìcational proceìss of childreìn with 

speìcial neìeìds not only suìpports theì leìarning proceìss at school, buìt also 

eìnsuìreìs that this suìpport continuìeìs at homeì. Pareìnts can beì provideìd with 

training and reìsouìrceìs to deìveìlop a positiveì leìarning eìnvironmeìnt at homeì, 

which not only suìpports theìir child's eìduìcational neìeìds buìt also promoteìs 

theìir eìmotional and social weìll-beìing (Muìrti & Noormiyanto, 2023). 

In a broadeìr conteìxt, buìilding awareìneìss and uìndeìrstanding in socieìty 

abouìt theì neìeìds and poteìntial of stuìdeìnts with speìcial neìeìds is eìsseìntial. An 

incluìsiveì and suìpportiveì socieìty can improveì theì quìality of lifeì and 

opportuìnitieìs for individuìals with speìcial neìeìds to participateì fuìlly in all 
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aspeìcts of commuìnity lifeì. This incluìdeìs acceìss to appropriateì eìduìcational, 

heìalth, social and reìcreìational facilitieìs (Larosa eìt al., 2022). 

Providing commuìnity reìsouìrceìs, suìch as ouìtreìach programs, peìeìr 

suìpport for pareìnts, and opportuìnitieìs for stuìdeìnts with speìcial neìeìds to 

eìngageì in social and eìxtracuìrricuìlar activitieìs, is an important steìp in 

suìpporting stuìdeìnts with speìcial neìeìds and theìir familieìs (Koeìbleìy, 2024). This 

reìinforceìs theì conceìpt that suìpport for individuìals with speìcial neìeìds is theì 

reìsponsibility of socieìty as a wholeì, not juìst eìduìcational instituìtions or 

familieìs. 

Theìseì steìps, wheìn inteìgrateìd within theì eìduìcation systeìm and broadeìr 

socieìty, can streìngtheìn theì fouìndations for reìalizing a truìly incluìsiveì socieìty. 

Wheìreì eìveìry individuìal, reìgardleìss of speìcial neìeìds or challeìngeìs, is suìpporteìd 

to reìach theìir fuìll poteìntial and makeì a positiveì contribuìtion to theìir 

commuìnity. This is an ongoing jouìrneìy that reìquìireìs commitmeìnt, creìativity 

and collaboration beìtweìeìn all reìleìvant stakeìholdeìrs (Mykleìbuìst, 2023). 

 

CONCLUSION 

Baseìd on theì analysis of neìeìds and challeìngeìs faceìd, it beìcomeìs cleìar 

that improving teìacheìrs' commuìnicativeì abilitieìs in theì conteìxt of incluìsiveì 

eìduìcation muìst beì a priority. Theìreìforeì, it is reìcommeìndeìd to deìveìlop and 

impleìmeìnt policieìs that suìpport suìstainableì training programs. Theìseì policieìs 

shouìld incluìdeì adeìquìateì fuìnding allocations, uìpdateìd training cuìrricuìla to 

incluìdeì keìy eìleìmeìnts of incluìsiveì eìduìcation, and eìvaluìation strateìgieìs to 

meìasuìreì theì eìffeìctiveìneìss of suìch training. Fuìrtheìrmoreì, collaboration 

beìtweìeìn acadeìmics, practitioneìrs and policy makeìrs can eìnrich training 

mateìrials with theì lateìst reìseìarch and beìst practiceìs that haveì beìeìn proveìn 

suìcceìssfuìl. Theì importanceì of commuìnication compeìteìnceì in achieìving theì 

goals of incluìsiveì eìduìcation makeìs this issuìeì not only reìleìvant for teìacheìrs 

and instruìctors, buìt also for all partieìs involveìd in theì eìduìcation systeìm. By 

improving theì quìality of commuìnication and inteìraction in theì leìarning 

eìnvironmeìnt, eìduìcation can beìcomeì moreì eìffeìctiveì and incluìsiveì, eìnabling 

eìveìry stuìdeìnt to reìach theìir fuìll poteìntial. 
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